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This ptpor fooasos on 8ofinin« oiporiontisl lutrniBf* 
Aspoots of OKporloBtitl tnd traditiontl tpprotolios tro eospsro8» asa 
« ■•881 of tho osporitntitl lotrniag proooss dosigaod to fteilittto 
lottBittg tad loarAlng hov to lotrn is prosoBtod. Tosokor sad stvdsat 
rolos ift osporiOBtitl trtining tro dise«ssod# tad t ooaparisoa is 
■a8« ^tvooa tho rolo of tho oxporioatial toaokor aad tho traditioaal 
toaekor* In coaeXasioa, tho lathor statos that traasitioa froa tho 
traditioaal rolo to tho oiporioatial rolo is aot oasy bat is 
ossoatiallf a hasaaiziag proeoss. (PO) ^ 
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fitptrlMtial iMxning foouMt on infooMitlan wm k i m q, on 
tho iMming praoeM andi on iMxnlng hon to iMxn. It pvtMntt 
a sicinifleant dt|>artuvt from tht tridiUoMl avM ttuOlM, 
infomatlon-trinflniMlon appioaeh. It is ttuteit-omtmd 
rather than Mbjact-otntmd, and U ttruetuxad to aehl«va 
active xathar than piMiw Xoamar xMpomibiUty and 
invDlvomont in tht iMoning pcmaa. 

DoerlMitial laamlng anabiM tha ttudant to «qpnrianet 
his fsalings and rwetions in tha kinas of frustrating, 
Mtiauous, «id parplMcing situations hs is Ukaly to anoountar 
in his taaching assignnant. Ha ia Involvad in dacision- 
imkinq undar praasura, risk-l-jdcing, and laaming fron hia cm 
exuerionoa. lha taaehing aituation is struetuvNi to plaoa 
tha Dorticipant uidar the strassas of insufficiant kncwXadga, 
to oonf lont him with tha naoaasity to naka and act upon 
deciaiona with inadaquata tina* to jud9a tha aiqpacUtiona 
nnd evaluationa of othara by thair bahavior and unapokan 
cues, to aaaaaa his am bahavior in tha light of thaaa 
(mapokon ovaluations, and to modify hU bahavior aooordingly. 
tequiring tha atudent to copa with thaaa pradictabU unoar- 
taintiea and pieaauivs halpa him davalop tha akilla, undar^ 
standing, and confidanoa naoaaaory to ba auooaaaful aa a 
tcachar. 

I2xperiential laaming ia thus amotional aa well aa 
Jntcllectual, and involvea bahavior analyaia and skill 
[practice. It involvaa tha laamor actively (working alona 
onJ with othara) ini 

C^riancing aituations similar or analogoua to thoaa 
he might ancounter aa a taacher; 

Identifying and analyzing carefully choaan probleaiai 
particularly thoaa of critical intaraat, conflict, or 
dif foxenoe in croaa cultural aituationat 

Exploring alternative aoluticna to thaaa problwna and tha 
probable oonaa(]uanoaa} 

Dcoidning hia own faelinga and reactiona in the various 
problems and situationa preaantad) 
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Examining hit o%m valutt, b«ll«£t» attltu4M, 
aiittinptloni and axpaotatlont and th« probltnt 
thasa might eraata In anothar oultura; 

Attamptlng to Intagrata and oonoaptuallia tha 
laarnlng that raaulta froA thaaa axparlanoaa and 
analyaaa t 

Ganerallilng from tha laarnlng axparlanca to 
tha antlclpatad living and working altuatlon 
In tha claaaroom) 

Idantlfylng tha raaourcaa naadad to aolva naw 
problama, or akllla ha naada to ba affactlvai 

Idantlfylng and laarnlng how to uaa thaaa 
raaourcaa to aoqulra tha akllla and Infor- 
mational naada f particularly for oontlnuad 
laarnlng on hla oim following tha training. 

Da va loping or taking advantage of opportonltiat 
for aklll practlca. 

Bxparlantlal. laarnlng ahlfta tha focua of 
attention from tha taachar to tha laamar» to 
learning rathar than to teaching, oraatlva-thlnklng 
and problam-aolvlng rathar than mamorliatlon, and 
raaponalblllty for Initiative and exploration rather 
than conformity. 

A brief comparlaon of aoma aapecta of the 
experiential and traditional approachea might help 
to clarify aome of the dlfferencea between the twos 



Experiential 

1. Teachera and atudenta decide 1. 
on objectlvea* ualng provlalonal 
objectlvea eatabllahed by the 
teacher aa a baae. 



2. student and teacher attempt 2. 
to Identify the moat alg- 
nlf leant problema facing 
the atudenta. 



Traditional 

Teachera decide on 
objectlvea. Theaa may 
be more Implicit than 
explicit and may or 
may not be communicated 
to the atudenta. 

Teacher leoturea 
to atudenta on thoae 
thlnga he thlnka they 
ahould know, or Atalgna 
reading. 
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ExpTitntial 



Traditional 
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Studantt idantify and make 
uae of avallabla raaourcaa 

(including othor ttudantt) ' 
to obtain information thay 
naad to *olva problant. 

Studantfr axplora altarnativa 
aolutiona to problama. 



Studanta and taachar ax- 
amina poaaibla conaaquancaa 
and avaluata ralativa 
affactivanaaa of varioua 
aolutiona. 

Studanta raflact on, 
ovaluata# and concapt- 
ualiza tha total expar- 
ienca . 



3. Taachar oonduota 
damonatration. 
Studanta obaarva. 



4. Taachar aaaigna 
practical axar- 
ciaaa or problana. 
Studanta oonpleta 
tha aaaignnant* 

5. Taachar praparaa 
taat for knowladga 
and undaratanding. 
Studanta taka tha 
taat. 

6. Taachar avaluataa 
trainaa*a parfor- 
nanca. 



Tha axpariantial approach makaa primary uaa of 
inductive # diacovary, and critical thinkinc mathoda of 
learning rather than the traditional mathoda of preaenting 
rulea or principlea, giving axaaplaa or illaatrationa, 
aatigning one-right-anawer-type exerciaea or problama # 
and taatlng for retention, the roodea typical of tha 
traditional ayatem. 



Tha Experiential Learning Model 

A modal of the experiential learning proceaa ia 
repreaented in Figure 1. The model ia deaignad not only 
to facilitate learning, but to facilitate learning how 

to learn. 
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FIGURE I 
Th< ExpTi»ntial L«arninq Modtl 
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Th* proc«tt of nxpariantial taaching usually 
bagina with tha axpariancaa of atudanta « tha action 
thay taka* problam-aolving , tha data cr information 
thay collactf and tha prooasa of oollaoting tha data. 
Thaaa ara traatad in a vary aimilar fashion. Tha 
modal rapraaanta not only tha propoaad aduoational 
procaas to ba followad in taaching, but a continuing 
proeaas to ba intarnaliiad by tha atudant aa ha 
"laarna how to laarn." Tha rawarda for thia kind of 
laarning ara not in gradaa* racognition* and to on» 
but rathar tha intarnal rawarda of achiavanant and 
aatiaf action inharant in tha procaas. 

Craativa problam-aolving ia not an avant but a 
procaas itsalf* involving atapa or phaaaa auch as 

tha following t 

1. Problam idantification or racognition. 

2. Idantification of parsons who should ba 
involvad in tha solution. 

3. Oaflnltion and rodafinition of tha problam. 

4. Exploration of posslbla approachas, parcaptions 
or intarprotations. 

5. Collaction of data about tha problam in 
praparation for solution. 



<• Dttv«lopiMnt of erittria for •valuation of 
■olutioni. 

7. Generation of poiiibla alt^rnativa iolutioni. 
• • Analysia and evaluation of altamativtta. 
9. Decision and inplanentation of aolution. 
10. Testing, Verification, Feedback. 



At the end of the problen-aolving prooeaif or 
at any |*oint in the proceaa, atudenta then proceed 
into reflection, diacueaion, aaaeesnent, evaluation, 
and on through the Experiential Hodel, as he iiould 
with any other experience. 



Looking at the proceia in the Experiential Hodel t 



1. Experience is defined rather broadly. 
It includes anything that happens that has any 
inpact on the student, anything he experiences- 
participating in a new or different educational 
methodology I in the school conninity, interacting 
intensively with teacher and peers i participating 
in teaching exercises presented by the teacheri 
problems that develop} dilennasi making or not 
making decisions i responsibility or lack of respon- 
sibility for learning, etc. 

2. Experiential Learning begins with the 
experience, followed by reflection , discussion # 
analysis , and evaluation of the experience. The 
assuiBption is that we seldom learn from experience 
uiiless we assess the experience, assigning our own 
mtaning in terms of our own goals, aims, ambitions, 
and expectations (which becomt progressively more 
clear as a result of the process). Preferably 
this is done with others who might not share our 
particular biases or perceptions. If we do not 
share our experience with others, the process can 
lead to reinforcement and freesing of existing 
biases and assumptions. The experience and discussion 
take on added meaning when they can be related to 
objections that are meaningful to the students, and 
evaluated against criteria he has helped to develop. 

3. From these processes come the insights , 
the discoveries , and understanding . The pieces 
fall into place, and the experience takes on 
added meaning in relation to other experiences. 



ERIC 



4. All of thlt it than conctPtufllttd * tvn" 
th»tlfd| and inf qratyd Into tn« inflivifluAl't 
•ytitA OS conttruott «mich h« InpoMt on thft world, 
through which hm vi«wt# p«rcttiv«t« catogoritotf 
•vAluatBt, and saaka axparianca. 

5. Tha introduction of tha naw inforiM^tlon or 
undarttanding nay allow or raguira tha individual 
to Modify, alaborata « raatructura « or avan to 
eoaipiataiy tranaroni tsia particular concapt or con- 
struct into which it it aaaiailatad. 

(• Tha naw concapt or construct is new viawsd 
' in ralation to tha total systaa of constructs, 
qanaraliiad to past and futura axpariancas* Ra 
f acas tna world with a naw, diffarant, or aodifiad 
sat of axpac tat ions . 

7. During thasa activitias, howavar, a claarar 
pictura is obtainad of what is aissing or what is not 
yat c laar— quaa tions yot unanswaradr preblaas that 
naad to ba soivadi n'ypothasas ara forwiiat«ai idaas 
davalopi and naads, concams # and intarasts ara 
idantifiad. 

8. Objactivas ara than astablishad, and plans 
ara mada to achicva thasa objactivas. 

9. Tha nacastary orcaniiinq and praparinq 
is dona to set tha plans in action. Maasuras ara 
taken to acquire any additional skills needed. 

10. Resources are identified and opportunities 
are watchea for to gain additional experience , take 
action, solve probleBis ,or obtain necessary information 
or data . 

Data Collectioa , or infomation gathering, 
logically follows the perception of need, a need to 
answer pertain questions, fill in gaps in under- 
standing, or to find facts or principles needed to 
solve problems. It %#ould include any of the tra- 
ditional ways of collecting data— lectures, reading 
demonstrations, feedback, etc. But used within the 
experiential model, these processes become more 
interesting and the data more meaningful and relevant. 
The purpose of data collection is to obtain information 
that the student feels he might need now or sometime 
in the future. The student is not being spoon-fed 
information or facts he sees no particular need for 
or does not understand, but instead io actively 
seeking information he himself has decided he needs 
or would like to have, either in preparation for 



•olutlon of probltms ht can antlolpatt # to d«v«lop 
a b«tt«r undarstandlng of thm situation ha will ba 
in, or bacausa of a ganuina intaraat and curiosity. 



Ta achar and Studant Rolas in Bxpariantial Training 

Evan if anyona had tha information it would ba 
impossibla, in a nathods coursa to provida tha studants 
with all of tha infomation thay naad to undarstnnd 
tha childran and thair culturas and thair rola as 
taachars. It is part of thw studants responsibility to 
structura tha laaming procass so that thay can in- *^ 
tamalisa this procass and usa it for continuad 
laaming during thair taaching. Laaming how to laam 
is probably tha nost valuabla axparianea of this 
approach. 

Tha taachar nust dasio'' axpariancas for tha atudanta 
that sinulata classroom siu tions or that will alicit 
rasponsas, attitudas# and bahaviora that ara of 
significant to tha atudant rola. Thasa aituationa 
should raquira skill inintarparaonal ralationa, sansi- 
tivity to tha naada of othara# and an undaratanding 
of cross-cultural diffarancaa and axpactations of tha 
coMminitias in tha aituation. Tha atudant ia than 
abl. to assass his affactivanaas in tha aituation on 
tha basis of this assaasmant to datarmina laaming 
naads . 

Tha taachar is raaponsibla for idantifying problams 
that ara ralavant to tha futura aituationa tha studant 
will faca aa a taachar, problams that ara difficult, 
conplax, and opan-andad. Tha studant should ba raquirod 
to aolva thaaa problams with littla or no assistanca 
from tha taachar (just as thay will as taachars) and 
than to avaluata tha affactivanaas of thair solutions, 
particularly in raspact to tha cross-cultural eonaa- 
quancas . 

Significant content material and appropriate methods 
of presentation must be identified by the teacher. All 
of the experiences and problems mentioned previously 
would contain content, which should be relevant and 
meaningful as wall as appropriate to tha method of 
*ixaaentation. Lectures, panel discussions, films, 
reading materials, etc., will be more effective if 
presented in a way that is consistent with the exper- 
iential methodology. Also, if they are not conaiatent 
with the methodology, students will very likely react 
ne 



negatively « having axparianead tha fraadom of tha 
axpariantial program. Within tha axparlantial Mthod- 
ology, a lactura ia not givan to oMat tha naad of tha 
taachar to paaa on information or to antartain tha 
atudanta. It ia givan to maat an axpraaaad or apparent 
naad of tha atudanta, at a tlna whan thay ara ready and 
receptive. Even the method of preaentation ahould 
be different # to allow for maximum participation of 
the atudanta— praacribing content or information they 
want, queationing, interpreting # and evaluating. It 
puta the teacher on the apot, but we feel thia ia whare 
he ahould be. 

The aaaumption ia made that the profeasor haa a 
great deal of information and experience that would be 
of value to the proapactive teacher. But if the atudant 
are not receptive to information or do not aaa ita 
relevance to their needa* they will hear vary little 
that ia aaidf underatand very little of what thay hear, 
and retain little of what they underatand. 

The content of the lecture ia moat effective if 
it ia meaningful to the atudanta m terms of their 
own perceived ne^da or goal a. If the atudant have 
not defined their goala, or if their goala are not con- 
si atant with th-; goala of the training program, thia ia 
a problem that can be handled within the experiential 
model, by exploring the conflict aa a aignificant 
experience, and a problem to be aolved. Soma conflicta 
will alwaya exiat. Tha teachcra will have information 
they conaider important for which at leaat aoma of the 
students will not recognise a need. It is the reapon- 
aibility of tha teacher then to attempt to create the 
conditiona or a aituation that will help the atudanta 
recognize the need, rather than to force it on the 
atudanta whether they are ready for it or not. 

Occaaionally, teachara may feel that it ia time 
for a particular conceptual or methodological input of 
which the atudanta are unaware and for which they thua 
could not see a need. Such an input ahould be preaented 
as aomething they can uae immediately, with proviaiona 
for ita use, or it will be relatively meaningleaa to 
the student and vary likely rejected. 

The teacher ia raaponaibla for deaigning a pro- 
gram of aequential learning experiencea, with one 
experience building on and complementing another, ao 
that the atudents arc required to make uae of the 
learninga of previoua experiencea In aubaequent 
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•ituationi or in probltn-iolving. Ttaehtrt must r«Min 
flaxlbly and tansitivaly rasponsiva to tha wood and naada 
of tha atudanta and ba praparad to i»dify thair taachlng 
if it appaara that aoMthing othar than what bad baan 
achadulad would ba mora axpadiant. Taachara ahould ba 
ready to liatan to tha atudanta whan thay criticiia or 
offer auggaationa* and ahould ba raady to nodify thair 
teaching if tha atudanta auggaat aomathing that would 
appaar to ba aa aff active or mora effective than what 
waa planned. 

An attanpt ia made in experiential training to 
create a total learning co— iunity» one in which the 
atudanta and ataff work together to identify and achieve 
the learning objectivaa. The priaary purpoae of tha 
conminity ia to pronote and facilitate aaauaption of 
reaponaibility by tha atudanta to take full advantage 
of the opportunitiea that exlat for learning in tha 
prograMf to work together in making uae of all available 
reaourcea, including each other, to learn to ba effective 
teachera. The coBMinity itaelf allowa tha atodanta to 
atudy the formation of a new culture and a o o m m un ity 
and all the attendant probleiiMS, a community and culture 
in which they are intimately and emotionally involved. 



Role of the Experiential Trainer 
Veraua That of the Traditional Trainer 

In experiential teaching, the teacher aarvea 
primarily aa facilitator » catalyat, and reaourca. 
Huch aa a coach, in the beginning he providea the 
rulea and atructure, ha helpa each paraon develop 
the akilla and under a tending to play tha game or to 
perform effectively, and ha iforka with each individual 
to help him continuoualy improve hia performance. 
He emphaaiiaa cooperation and team work, ao that tha 
team can ataiat in tha development of each .cam member 
and each individual can contribute aa much a«> poaaible 
to the effectiveneaa of the total team. 

But it ia the peraon coached who playa tha game, 
and in experiential training the game ia learning. 
Each atudent ia learning to be an effective learner; 
and for moat atudanta, experiential learning ia a 
whole new ball game. 

The role of the teacher in experiential training 
is quite different from hia role in traditional 
training. The differencea are aomatimaa aubtle, 
but nevertheleaa important. A compariaon might help 
clarify the differencea between the twos 
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1* PocuMs on th« proeatt of Uarn- 
inf-Uarnint hov to U«?n 

2* Involves the itudmti aetivoly 
in aiiuMlng tht roiponiibility 
for thtir own Uarninf 

3. Ilolpi itudonti Uarn to b« activi 
inforaation Mokori* identify- 
ing and Mkint offoctivo uso of 
avaiUbU roiourcoi. 

4. I«p«cti tht itudontf to find 
and UM infoHMtion ai naadad to 
aolva problaaa* 

5. Ixpaeti tht itudonta to laarn by 
exploration and diicovary* atk- 
int quaitioni, foraalatint and 
taitint hypothaiai, lolving prob- 
Imw. 

6. ('•tcuiict on the creative proceii 
of identifying and solvint open- 
ended, real life problem with 
Mny poiiible lolutioni* There 
is no expert* 

7. ForPMiletei clearly defined ob- 
jectives besed on the needs of 
the students. 

8. Involves the students in the id- 
entificetion of their own learn- 
ing needs end objectives* 

9* Involves the students in essess- 
Mnt end eveluation of the train- 
ing experience, infonMtion 
obteined* end progress toward 

objectives. 

10* Pocuees on individuei echieve* 
sMnt in re let ion to the 
students own needs end objec- 
tives. 

11* Pocuses on helping the students 
leem to work effectively with 
others in cooperetive, prob lea- 
solving activites. 
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The Traditional MlttfT* 

1* Pocuses on the preaentetion of 
content, fects, and inforaetioa* 

2* AstuNts the responsibility f^r 
deciding whet the students need 
end tsotivating thea to learn* 

3* Decides what the students need 
end provide it through lectures, 
reeding essigoaents, filas, etc* 

4* Ixpeets the students to leem 
the aaterial presented, for re- 
cell on exaainetions* 



S* Bxpects the students to leem 
priaarily by aeaoritation end 
fonailation of responses to 
questions* 

6* Pocuses OA the coapletion of 
textbook-type exercises or prob- 
leas, with "one right aaawer**. 
Tht Ceecher is tht expert* 



7* Poraulated objectives, but 
usually based on "covering" e 
specified eaount of aaterial* 

8* Ixpeets the students to eccept 
the objectives specified for tht 
course* 



9* Assesses end eveluates the aateriel 
he presents, effectiveness of prea- 
entetion, end perforaance and 
progress of eech student* 

10* Pocuses on ptrforaanct in relation 
to tht group* with grading on 
the noraal curve. 

11* Focuses on conpetition with peers 
for echieveatnt, recognition, 
grades, end other rewards* 
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12 « PocuMs on group dltcuttlont and 
aetlvlttt conducttd and tvaluattd 
ky th« •tudtntt thMiMlv«t* 

13* Works towtrd open coiMunlcAClon 
botwton ttudontt and tho toachor. 

14 « Znvitot idoat, ■uggoatlona, and 
urltlclim from tho atudonta; 
involvoa tho atudant in doclalon- 
Mklng« 

15. Bncoutagaa Infomallty and tpon- 
tanalty in the claaaroon; aatab- 
llahaa Infonwl ralatlonahlpa 
with tha atudtnta. 

16. Proaotaa m qutatloning mttltudo, 
conatructlvt diacontant, rallanca 
on tha atudant 'a own JudpMnt. 

17. AttOMpta to davalop a cliMta 
of opanaaa* truat* and concam 
for othara, with maxlgaai faad- 
back to aach paraon of Infotaa- 
tlon ha naada to avaluata hla 
parforaumca and prograaa. 

18. Structuraa the training ao that 
unplanned and unaxpacLad problama 
will ba traatad aa laamlng 
opportunltlaa. 
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n. 

12. Pocuiaa on lacturra* group 
dlaeuaalona, and othar aetlvitlas 
lad and avaluatad by bbt atudant* 

13. Foeuaaa on ona-wty eoMunleatloii 
fvoM tha taachar to tha atudmtt 
with llttla coMinlcatloB froa 
tha atudant a. 

14. Nakaa tha daelalan or crrrUa mit 
dadalona Mda by tha ayatMt 
couragaa auggaatlona or crltldaai 
froai tha atudant a. 

15. Batabllahaa foratl proeaduraa tad 
control in tha claaaremi and for- 
mal ralatlonahlpa with tha atutenta. 

16. laqulraa raapact for tha tMahtr aa 
tha authority, dlatruat of tht 
atudant 'a own judgpant. 

17. ProaMtaa coaipatltlon aaong atutota 
craatlng a cllMta of dlatrutt and 
lack of concam for otharat providaa 
faadbaek to atudanta ragardiag par- 
foraanca on axaalnatlona. 

18. Pol Iowa tha achadula cloaaly; a 
avolda problaaa or dlapanaaa with 
than quickly ao thay will not 
Intarfara with tha achadula. 
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Difficultiti in thm RoU 

Th« rol« of th« •xp«ri«ntial t«aoh«r ii not an 
•asy role for tha traditional toachar to aaauma. It 
rapraaanta an antiraly naw ayatam of attitudaa and 
bahaviora. Taachara trying tha axpariantial approach 
hava found that avan if thay can accapt thia approach 
and thair nav rola intallactually, it ia difficult 
for tham to adapt amotionally and bahaviorally. 
Ovar a pariod of many yaara aa atudanta and inatructora 
in tha traditional education ayatam^ thay hava davalopad 
a pattern of conditioned reaponaea to the atimuli of the 
claaarooiQ. Thia pattern ia very difficult to change* 
particularly whan many of the atudanta will reaift tha 
change and try to force tha teacher back into tha fa- 
miliar, traditional role. 

Moat taachara need to relearH how to laam, in 
a way that waa probably quite natural to tham aa young 
children, but which waa atampad out aa thay learned 
to accept the authority of their teachera and to 
diacount thair own judgment and experience. Thay 
have had very little practice with the uae of the 
inductive, diacovery, and critical-thinking model 
of learning required in experiential training. 
In many waya, learning in the experiential way ia 
more difficult, however. It requirea more effort, 
inveatmant, and raaponaibility. Studenta will cri- 
ticise the teacher, aomatimaa with conaiderable hoa- 
tility, for not aaauming what they believe to be 
hia raaponaibility and for trying to force them to 
aaaume raaponaibilitiea they never had to aaauma 
before. Thay will bait him with queationa they 
themaelvea could or ahould anawar, and will aak 
for direction or deciaiona when they themaelvea ahould 
be deciding. They will try to force him to give them 
the aolution to a problem when they would learn far 
mora by atruggling with tha aolution themaelvea. 
It ia too eaay for the traditional teacher to pick 
up tha bait and do all tha thinga he ahould not do 
if he wanta to achieve active and reaponaible partic- 
ipation of hia atudanta. 

Taachara alao hava to be aware of their own 
needa in the traditional ayatam— the power thay have 
ovar atudenta who have to conform to their waya or 
leave, the aatiafactiona they gain from wall-orga- 
nized couraea and well-dalivared lecturea, tha 
security thay feel when they are in control of the 
claaaroom aituation. It ia eaay for teachera to 
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fall Into th« trap of enjoying and parpatuatlng th«lr 
poaltlon of powatf authority > and Influanca. It !■ 
alio laaa thraatanlng to tham If thay kaap tha atudanta 
at a dlatanca* undar control* and thinking and talking 
about iMuaa with which ha it comfortabla. 

But powar ia aharad in axpariantial teaching. 
Aa a raaultf tha teaching may appear to be chaotic 
and diaorganiiedf and it may not follow the achedule. 
There may be few lecturea (unleaa the atudenta per- 
ceive a need for them) and the teachers cannot hide 
behind a set of lecture notes (they have to cope with 
questions as they are formulated by the students 
and must be willing to admit it if they do not have 
answers) • 

It is expected that the teacher have information 
and understanding that shoudl be shared with the 
students. What he often does not realise, however # 
is that he may be denying them the same joy of 
discovery or achievement and the resulting increased 
understanding and self-esteem that he has experienced » 
by asking them to perform the relatively dull task 
of learning or memorizing what he has discovered 
through a long and difficult process. He sometimes 
forgets too that his own learning has been slow and 
incremental. He often cannot understand why his 
very clear and logical explanations are not readily 
understood and appreciated by the students. 

It should be obvious that the teachers role in 
experiential teaching would require a major re- 
education and reorientation of most teachers. But 
the students role changes drastically also* and a 
major responsibility of the teacher is to help the 
students learn how to learn in the new system. The 
student who is accustomed to traditional education 
has difficulty understanding what is expected of him 
in experiential learning, and is highly suspicious 
that the teacher does not really mean what he says— 
"no staff member with power is going to share that 
power with the student"} "the student is really 
being evaluated agains the performance of his peers # not 
against his own needs and objectives"! and "attempts to 
involve the students are really not so subtle forms of 
manipulation." These are assumptions many students 
make, assumptions that it will be very difficult for 
the staff to disprove. 

But the teacher has to examine his own assumptions » 
too, against those discussed in Chapter One. The 
traditional teacher makes the assumption that de- 
ficiencies in sensitivity to others, tolerance and 
open-mindedness, patience and understanding, and 
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effective Interpereonal behavior are personality 
characterlatlca that cannot be corrected In a abort 
teaching program. He ia correct, in that these rep- 
resent attitudes and behaviors that are unlikely to 
change in a traditional teaching program, but which 
can be changed or modified in experiential teaching. 
These deficiencies very often must be corrected if 
the individual is to live and work effectively in 
a culture different from his own. This is a humani- 
zing process that ia very necessary for persons 
who for so many years have been subjected to the 
dehumanizing experience of traditional education. 



